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Program and Documentation Definition 

 

The curriculum is defined as “all the interactions, experiences, activities, routines and events, planned and 

unplanned, that occur in an environment designed to foster children’s learning and development” (BBB 

glossary p. 45 adapted from Te Whariki).   

An early years’ program consists of underlying beliefs, the learning environment, personal interactions, 

professional standards and intended service delivery and goals.  The program is the how, why and when; the 

curriculum is the what. 

Although the two terms are often used interchangeably in conversation, it is important to maintain the 

distinction in relation to the provision of meaningful practice, and assessment of “quality” under the National 

Quality Framework Area 1. 

Pedagogical documentation (distinct from the baseless recording of curriculum minutiae) aims to “make 

visible through a variety of tools, practitioner and child learning processes; for shared dialogue, reflection and 

interpretation” (Moss, 2010). 

Early childhood services have an obligation to meet reporting requirements set by policy makers, despite the 

risk of trivializing and standardizing complex goals and practice.  Services have an equal obligation to closely 

examine and contest political platforms, commercial agendas or social expectations that undermine those 

complexities. 

Peace of Mind Kindergarten has a written Program, and gathers data about children and practice as part of a 

continuing cycle of documentation, evaluation and planning. 

➢ Teachers and Educators record observations, and collect artefacts, reflecting the five learning 

outcomes and the service Program.  

➢ Teachers and Educators document learning and enquiry in pedagogical journals for reference during 

professional conversations and team meetings.   

➢ Adjustments are made to the Program to reflect current contexts and goals at planning meetings. 

➢ Curriculum decisions are made by individuals and as a team to support children’s interests and 

strengths. 

➢ Teachers and Educators participate in collaborative professional conversation to reflect upon, and 

improve, all elements of practice. 

 

 

 

 

 



 

Our program is strongly influenced by the Reggio Emilia Approach, and our beliefs are similar to the ideas of 

Loris Malaguzzi, who believed that “children were in need of a new way of learning”.  It is based on the 

principles of respect, responsibility, and community through exploration and discovery in a supportive and 

enriching environment based on the interests of the children through a self-guided curriculum. 

Careful, thoughtful and purposeful collaborative planning is undertaken by our Teachers and Educators to 
ensure the indoor and outdoor spaces allow all children to participate in the program. Participation in regular 
critical reflection (verbal and written) amongst our team of teachers and educators and in daily conversations 
with the children is embedded within our service practice and professional standards. We are therefore 
creating an environment where children: 

•  have some control over the direction of their learning 
• are able to learn through experiences of touching, moving, listening, and observing 
• have a relationship with other children and with material items in the world that children must be 

allowed to explore 
• have endless ways and opportunities to express themselves 

This is in direct alignment with the Reggio Emilia approach where “ the organization of the physical 

environment is crucial to Reggio Emilia’s early childhood program” (Cadwell, L. 1997).  

Our Teachers and Educators have a strong attachment to and belief in our program and work collaboratively, 

alongside the children and families, to develop curriculum plans throughout the year to suit the ever changing 

needs and interests of the children. Our Teachers and Educators are “intentional, purposeful and thoughtful in 

their decisions and actions. They engage in reflective practice as a form of ongoing learning that involves 

engaging with questions of philosophy, ethics and practice.”(Standard 1.2, NQF) 

The Reggio Emilia approach considers the teacher as “the researcher, the data gatherer, the learner, and the 
strategic contributor to the child's capacity to learn. The responsibility is on the community of teachers to 
provide the contexts for learning”.  Our program relies on our team of Teachers and Educators to collaborate 
and share their knowledge of each child, and their participation within the environment.   Our program places 
emphasis on our Teachers and Educators being available (physically and mentally) to the children at all times. 
Each day and every moment, we follow the directions of the children and adapt ourselves, always observing, 
listening and interpreting their goals, theories and strategies so we can gain insight into their thinking, always 
ready to make changes and support the children in their discoveries. Through critical reflection we have 
recognized the often over use of time spent on collecting meaningless data of children doing what children 
should be doing -  ‘playing’, and how this greatly impacts on authentic relationships and time WITH the 
children. We are, and will be, constantly professionally evolving in this area.  We acknowledge that as 
Teachers and Educators who are working alongside the children everyday, we gain extensive amounts of 
knowledge about each individual child through observation and conversation. We choose to document 
notes/observations that are significant for each child. It is through our strong relationships with each child that 
we know what these moments are. 

“Children’s learning is ongoing and each child will progress towards outcomes in different and equally 

meaningful ways. Learning is not always predictable and linear. Educators and co-ordinators plan with each 

child and the outcomes in mind” (Early Years Learning Framework, page 19).  

Our program and curriculum plans allow each child to participate in a way that they feel comfortable and is 

meaningful to them.   

https://en.wikipedia.org/wiki/Curriculum
https://en.wikipedia.org/wiki/Interpersonal_relationship


 

Peace of Mind Philosophy  

 

 

 

Children are citizens of our global community; ready and able to be, belong and 

become. We recognise the value of life skills; and the importance of being mindful, 

purposeful and unhurried. We embrace the uniqueness of all children, recognizing and 

celebrating the differences amongst us all.  

We believe in empowering children to take ownership of their thinking, learning and 

unique identity; and to contribute to shared thinking and learning in personally 

meaningful ways. Opportunities for mindfulness are valued (both spontaneous and 

intentional), and embedded within our program. Conversations and experiences 

exploring kindness and empathy are deliberate and embedded in our relationships with 

the children, and the relationships the children build with their peers.  

Our holistic approach to working with children is one of nurturing. Through listening, 

researching, gathering and exploring, we thoughtfully contribute to children’s play, and 

making meaning of the world around them. We embrace opportunities to reach out to 

the local community and bring meaningful awareness to the children.  

Our service, teachers, educators and families actively participate and work in 

professional collaboration towards shared knowledge, goals, and values. 

Our learning environment and resources are intentional and provide security; and like 

the natural world, are significant and deserving of care. We value the natural 

environment as the third teacher and place emphasis, through collaborative and 

intentional experiences, on supporting the children to recognise how we can reduce our 

footprint on the land on which we live and play.  
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This statement of intent underpins our daily practice and interactions; with children, families and colleagues.  

It supports the service Program and Philosophy. 

Our Philosophy is built upon the following key values. 

o Each child is a unique person, with rights and responsibilities, ready participate in the world.   

o Learning and development during early childhood is unique and special. 

o It is critical for children to experience and explore the natural world. 

o Childhood is part of the continuum of human life, ample time must be provided for children to 

simply be. 

o The individual is one person within a community of individuals. 

o Authentic creativity comes from a child’s internal desire to express themselves.  

o Innovative, responsive and effective early years’ programs are driven by a commitment to reflective 

practice and professional growth. 

 

Philosophy Foundation 

Young children are competent and capable people – already able to connect, contribute and create as active 

citizens.  Children may be seen as helpless, which is not the same as vulnerable.  “Helping” children takes away 

important learning opportunities.  Children are in a constant learning state.  Children benefit from support, 

guidance and other people to challenge their existing capabilities; and encourage their continued growth and 

development as able, creative and confident members of society. 

Long term cultural expectations are sometimes placed on young children before they are needed; such as 

learning to write their own name or count to twenty.  In the race to achieve these measurable results, the un-

measurables are often neglected; such as paying attention to dispositions for life long success – curiosity, 

flexibility of mind, persistence, resilience, wonder, creativity, competence; and strength of character. 

Expectations can also be placed upon children that exceed their current understanding or 

emotional/developmental level – children are often expected to inherently know how to behave in a socially 

acceptable way.  Children may be encouraged to modify their emotional responses to things and situations, 

inhibiting their ability to learn self-regulation and to address the normal spectrum of emotional states.  

Children are sometimes seen as incomplete adults, and not as an individual person already existing, thinking 

and feeling in their own right. 

 

Social play is the ideal platform in which young children develop a broad spectrum of skills including – 

▪ Language – both verbal and non-verbal cues, written, illustrated… 

▪ Cognitive Skills – such as analyzing and assessing, hypothesizing, wondering, imagining, trial and error… 

▪ Physical Skills – fine and gross motor, balance, senses, flexibility, coordination 

▪ Emotional Skills – self regulation, confidence, assertiveness, compassion, consideration, resilience… 

▪ Preservation Skills – negotiation, conflict resolution and risk assessment… 

▪ Scientific/Numeracy Skills – comparing, sharing, carrying (weight), symbols, patterns, predicting, 

experimenting… 



As children play in mixed groups, they experience this broad range of mental, physical and emotional 

development.  Programs focused on producing specific outcomes, and routines designed for convenience, can 

dilute these rich, natural opportunities in which children readily learn and grow in preparation for life – not 

just school. 

Environments for young children must be balanced and sensitive to this extraordinary period of development; 

and ensure that the daily flow, resources and program amplify this natural potential.  Early learning 

environments must reflect a combined understanding of, and respect for, the competent whole child. 

Reflective educators direct their attention to the children’s attention; enhancing learning that is occurring 

through social interactions and relationships by inviting children to extend their skill set, and knowledge, 

through the introduction of increasingly complex ideas, language and experiences.  In the birth to five setting, 

learning and play cannot be separated – children learn through play. 

Our key values for children underpin our philosophy.  Many of the developed skills and pedagogical practices 

noted in the Statement of Intent, for each value are present, and overlap, in other areas.  At all times teachers 

and educators will nurture warm relationships, observe and facilitate playful learning experiences; listen to 

children’s ideas and conversations; and be mobile and present, aware and open. 



 

Statement of Intent 



 

o Each child is a unique person, with rights and responsibilities, ready to participate in the world.   

 

As a unique person, each child has individual social, emotional, physical and wellbeing needs.  In order 

to develop a true sense of “self”, children must have opportunities in meeting those needs to become 

independent, self-reliant, self-regulated and responsible.   When the meeting of these needs are 

provided for children, those opportunities are reduced or removed.  The underlying message to 

children is that they are neither trustworthy, nor competent, at understanding and managing their own 

needs.  When people develop a lack of confidence in identifying their own needs; they become reliant 

on others and doubt their own ideas and instincts.  (In consideration of their level of development, 

younger children are assisted in meeting their needs, but opportunities for independence are refined 

to reflect their growing abilities.) 

 

 

Practice 

(Educators will…) 

Areas of Development  

(Children can…) 

Environment  

(Supports this by…) 

 Observe the UN Declaration of 
the Rights of the Child 

 Be attentive to children and 
tuned into their capabilities 
and conversation.   

 Provide opportunities for 
children to be self-sufficient, 
and to feel their physical and 
emotional needs.   

 Support children to express 
emotions constructively. 

 Assist children to be 
responsible for themselves and 
resources. 

 Provide time and resources for 
children to develop their own 
play/schemes. 

 Take opportunities for children 
to explore concepts of equity 
and compassion. 

 Support children to consider 
broader perspectives and 
communal needs. 

 Collaborate with parents to 
guide decisions and routines. 

 Develop warm relationships, 
sensitive to children’ cues. 

 Build secure attachments. 

 Communicate their needs. 

 Actively guide their daily 
experiences and use of the 
centre. 

 Contribute to the keeping 
of a tidy meals area and 
equipment. 

 Practice identifying 
hunger, thirst and satiety.  

 Enter, participate in and 
exit play with other 
children positively. 

 Respect others and feel 
respected. 

 Care for belongings and 
resources. 

 Understand shared 
resources and being 
thoughtful. 

 Dress and undress self. 

 Be competent at toileting 
and self-hygiene. 

 Be physically capable. 

 Prepare for rest and settle 
by self. 

 Explore their own identity. 

✓ Continuous provisions are 
readily available and 
freely accessible when 
appropriate. 

✓ There is a blend of child 
sized and usual sized 
furniture and equipment. 

✓ Bathrooms provide for 
privacy and dignity. 

✓ Resources are 
maintained. 

✓ Children are able to 
access the indoors and 
the outdoors. 

✓ Educators will adapt and 
develop areas of interest. 

✓ A range of skills and 
abilities is catered. 

 

 



 

o Learning and development during early childhood is unique and special. 

Children who develop strong social and learning dispositions have every tool necessary to be successful in life; 

and to be prepared for school.   Standardized (or prep readiness) tests are not sensitive to the wide variety of 

intelligences that exist – it is not possible to measure what a person knows or can do.  When a person is 

curious, confident and interested- any facts, information or skills needed are learned quickly and without 

resistance.  Persisting with formalized scholastic based learning, in the birth to five range, when a child is not 

interested or developmentally ready, is in contrast to goals for holistic life-long success.  School readiness for 

young children is about emotional and social maturity.  The success of “preparation” will depend largely on 

the school environment into which the child enters; and the home life the child experiences. 

Practice Areas of Development Environment 

 Provide resources and 
opportunities for 
children to progressively 
build on real life 
practical skills (cutting, 
mark making, object 
manipulation, self-help). 

 Support children in 
contributing to care of 
the environment and 
resources. 

 Develop conversation 
and listening skills; and 
an appreciation of story-
telling. 

 Encourage children to 
contribute ideas and 
directions for enquiry. 

 Promote a sense of 
curiosity through the 
provision of exploration 
and discovery 
experiences. 

 Provide for experiences 
as a group, small group, 
pairs and individuals. 

 Ensure that children’s 
rights are regarded and 
honored. 

 Offer opportunities for 
playful learning that are 
a balance of child 
initiated and educator 
planned. 

 Practice life skills and self-
reliance. 

 Form a foundation for literacy 
and numeracy understanding. 

 Make marks, progressing 
towards writing. 

 Represent ideas and concepts 
through visual and dramatic 
arts. 

 Show patience and turn 
taking. 

 Work towards emotional self-
regulation. 

 P
articipate within a group. 

 E
xperience periods of 
concentration. 

 Think creatively, negotiate and 
solve problems. 

 Take considered risks and cope 
with the unexpected. 

 Undertake new challenges. 
 

✓ A variety of spaces 
and areas of interest 
are available. 

✓ Children can access 
appropriate tools 
and equipment as 
needed. 

✓ Supports considered 
risk taking and 
progressive 
challenge. 

 



 

o It is critical for children to experience and explore the natural world. 

A sense of wonder and awe are important components of a learning disposition – and an indicator of life 

satisfaction.  The natural world is full of spontaneous, rich opportunities for children to explore, learn, 

experiment, admire and enjoy.  As custodians of current and future environments, children must be supported 

to develop a love, deep knowledge and sense of appreciation for the natural world – air, water, plants, 

animals, resources and planet.   

Australia has a rich heritage of connectedness to the natural world through the custodianship and wisdom of 

the indigenous people.   Learning experiences explored through the “8 ways” can connect children to this rich, 

diverse and sensitive way of being. 

Practice Areas of Development Environment 

 Provide opportunities for 
children to experience large 
blocks of time and play in 
the outdoors. 

 Support children in 
contributing to care of the 
environment and resources. 

 Demonstrate an equal 
regard for learning inside 
and outside the room. 

 Plan for experiences in 
which children can explore 
compassion, responsibility 
and care. 

 Make moments of wonder, 
appreciation and 
contentment visible. 

 Be considerate of 
opportunities to live, work 
and act sustainably. 

 Incorporate indigenous 
knowledge and customs. 

 

 Learn to notice, appreciate and 
understand the natural world. 

 Explore learning concepts in 
everyday life. 

 Develop a sense of custodianship 
and connection to the planet. 

 Explore kinship with other 
species and develop 
compassionate thinking. 

 Begin to understand sustainable 
living concepts. 

 Learn about shared ecosystems 
and interdependency. 

 Learn about environmental 
responsibility. 

 Learn about human impact on 
natural systems. 

 Explore indigenous relationships, 
customs and knowledge. 

 There is a concentration of 
natural elements both indoors 
and outdoors. 

 Children are supported to care 
for their environment. 

 Appropriate bins and storage are 
available. 
 

✓ Has 
indoor/outdoor 
access. 

✓ Is accessible in all 
weather, excluding 
extreme 
conditions. 

✓ Includes a range of 
sensual and 
textural natural 
elements. 

✓ Is not so 
maintained as to 
be unwelcoming or 
sterile to children. 

✓ Has minimized 
hazards. 

 

  The outdoor play space includes a 
variety of textures and 
possibilities including sand, 
water, grass, dirt, bark, mud, 
wood, stone and plants. 

 

 



 

o Childhood is part of the continuum of human life, ample time must be provided for children to 

simply be  

 

For many of us, our time is based around fitting as much as possible into each day, week, month or 

year.  Childhood includes enjoying relationships, savoring moments and taking time.  It is important to 

keep the flow of the day flexible, with a balance of stimulation, challenge and relaxation – so that 

children learn to take each day as it comes, to not focus on what comes next and to be adaptable and 

easy going.  Heavily organized routines create a fixed mindset, in which people become anxious when 

change occurs and less able to cope in times of stress.  Routine is important and provides a sense of 

security and familiarity – it helps children predict what might happen.  But within a broad daily routine, 

there must be plenty of room for adaptability, responsiveness and spontaneity.  With a flexible 

mindset children can settle confidently into any situation or environment; and adapt easily to change 

or circumstance. 

 

Practice 

 

Areas of Development Environment 

 

 Provide a considered 
daily routine with 
allowance for 
spontaneous 
responsiveness. 

 Actively seek to embed 
meaningful rituals 
through consistent 
practice. 

 Ensure the flow of the 
day is largely predictable 
through environmental 
cues. 

 Allow comfortable, 
unhurried time frames. 

 Occasionally invigorate 
and excite through 
unpredictable events or 
surprises. 

 Be considerate of 
children’s intent and 
preferences. 

 

 Develop a flexible 
mindset. 

 Operate autonomously 
with minimal direction. 

 Understand reasons 
behind customs, rituals 
and routines. 

 Build on self-help skills 
and decision making. 

 Adaptability and 
synthesizing of 
existing/new knowledge. 

 Participate as an 
individual and as a 
member of the 
community. 

 

✓ Elements in the 
environment are 
changed to reflect 
current use. 

✓ Elements in the 
environment support 
predictable events. 

✓ Elements in the 
environment are flexible 
and open ended. 

✓ Spaces are provided for 
restful experiences and 
solitude. 

 

 

 

 



o The individual is one person within a community of individuals. 

The service aims always to foster the development of each child as a significant and contributing 

individual.  Individuals come together to form friendships, families, communities and cultures.  It is 

important for children to understand their own identity in relation to the wider scope of these larger 

relationships.  Children are assisted to develop responsibility, compassion, a sense of ethics and equity; 

including the concepts documented in the UN Convention of the Rights of the Child.   Children can 

participate in, and contribute to, their family, community and world.   Children must also be supported 

to develop a sense of responsibility for their resources and immediate environment, by taking care of 

their belongings and the things they use in the centre – and each other.  Time is invested helping 

children to understand the role they play in managing what they have and do.  Routines around arrival, 

collection and daily transitions are developed to support this understanding; and require a 

commitment from families.  Children are encouraged to be thoughtful and considerate of others, and 

to show leadership to their younger classmates.  Our mixed age environment is an important 

contributing factor to help children understand their own place and actions in a wider community. 

Family perspectives and active participation with the centre are integral to children’s learning and 

development. 

Practice Areas of Development Environment 

 Be active in utilizing all 
spaces in the centre. 

 Look for opportunities to 
share experiences across 
age ranges. 

 Actively promote 
leadership and 
responsibility. 

 Promote individual, pair 
and group experiences. 

 Both celebrate and 
investigate group 
happenings as a 
community. 

 Be mindful of children’s 
developing awareness of 
privacy. 

 Be active in including 
family perspectives, goals 
and routines. 

 Take opportunities to 
involve children in the 
local and broader 
community. 

 Allow for children to 
develop conflict 
resolution responses. 

 Participate and contribute 
as a learning community. 

 Feel comfortable in 
seeking solitude. 

 Develop conflict resolution 
skills that focus on a 
shared solution. 

 Occasionally make 
sacrifices for the wider 
benefit of the group. 

 Conduct themselves in a 
way that does not harm 
other individuals. 

 Effectively assess social 
responses from other 
people. 

 Adjust self according to 
situation and people. 

 Develop an understanding 
of relationships between 
self, centre, family and 
community. 

 Experience a sense of 
contribution to own and 
greater outcomes 

There are areas for individual, 

pair and group experiences. 

Attention is paid to aesthetics 

and the “voice” of the 

environment. 

 

 



o Authentic creativity comes from a child’s internal desire to express themselves.  

Art is a language and as such, there are rules and methods to be learned and developed.  Time must be 

taken to support children’s understanding of different materials and tools before children are able to 

fully express emotions and concepts in art form.  However, children can experiment with creative 

media at any age.  Creativity is often at a surface or aesthetic level in most preplanned and provided 

activities – especially when these are organized, conducted (and often times completed) by the 

educator.  When children are free to undertake art experiences of their own creation, they learn about 

making meaning from an idea and expressing it in a different language.  Art includes all expressive 

forms, not just those used in “arts and crafts”.  Creation also means the making of new ideas, concepts, 

relationships and understandings; and is integral to the development of a whole person. 

Practice Areas of Development Environment 

 Provide resources and 
opportunities for 
children to progressively 
build on skills. 

 Support children in 
thinking through 
concepts and ideas 
before making a 
representation. 

 Actively offering artistic 
experiences across a 
broad range of 
disciplines. 

 Allow for children to 
contribute ideas and 
directions for enquiry. 

 Ensure materials are 
openly accessible when 
appropriate. 

 Allow time and 
processes for children to 
explore, and revisit, 
resources. 

 

 Make marks, progressing 
towards writing. 

 Represent ideas and 
concepts through visual 
and dramatic arts. 

 Develop creative thinking 
skills. 

 Express themselves, 
thoughts and emotions 
effectively. 

 Experience the joy of 
creation and mess 
making. 

 

✓ Quality art materials, 
loose parts and recycled 
resources are available. 

✓ Attention is paid to 
aesthetics and the 
“voice” of different 
areas. 

✓ The indoor area feels 
calm and inviting, with 
focal points of interest. 

 

 



 

o Innovative, responsive and effective early years’ programs are driven by a commitment to reflective 

practice and professional growth. 

A contemporary knowledge of childhood, and children’s development, is necessary in order to plan and 

provide an education and care program within the understood societal context of the service.  Service 

providers must be advocates for children and for the rights of children.  Reflective practice on, in and for 

action is a necessary part of daily provision.  Critical reflection is used routinely to evaluate the service and to 

plan for improvement.   

Peace of Mind embraces child development theory that acknowledges these earliest years of childhood as 

significant, formative and of long lasting effect.   Educators must develop a working knowledge of a broad 

range of theoretical perspectives in order to evaluate practice.   Children are seen as complete and 

contributing citizens, active members of the community; and able to make decisions and choices about their 

own learning and wellbeing. 

Our play based learning curriculum is delivered through resources, interactions and opportunities for children 
to plan, improvise, explore, create, imagine and discover.   Educators and other children contribute to these 
opportunities through social and intentional interactions, building on respectful relationships to challenge and 
inspire each other’s learning.  Educators provide experiences, environments and resources based on the 
thoughtful assessment of children’s needs, development and broader philosophical goals.  Educators have an 
obligation to examine, contest and reconstruct commonly accepted norms “in an age when young children 
and their learning are increasingly tamed, controlled and evaluated by predetermined outcomes” (Moss, 
2010).  

Practice Areas of Development Environment 

 Work with curiosity and in 
collaboration with the team. 

 Attend training opportunities as 
organized, and also team meetings. 

 Contribute to professional 
conversation. 

 Develop reflective skills. 

 Work professionally, ethically and with 
intention. 

 Make every effort to maintain current 
understandings of children and child 
development theory. 

 Give and accept constructive feedback 
and opinions. 

 Contribute to meaningful service 
documentation. 

 Continually refine practice and 
knowledge. 

 Prioritize self-care and personal 
growth. 

 Work proactively and with intention. 

  



 

Cultural Diversity  - Statement of Intent 

Embedded deeply into our program is the practice of developing children’s understanding and awareness of cultural 

diversity. Our program, environment and practices are continually changing and evolving to reflect the lives of the 

children and families using the service and the cultural diversity of the broader community, including Aboriginal and 

Torres Strait Islander communities.  

We strongly believe that early childhood settings that promote a wide range of, including Aboriginal and Torres Strait 

Islander, culture and perspectives support children’s sense of identity and belonging, as well as promoting a culture of 

understanding and respect towards cultural diversity for all children. Each child has a unique experience of context and 

culture. When this is understood children are more likely to feel supported and have a strong sense of belonging (Kitson, 

and Bowes, 2010).  One of the key factors in effective diversity practice is to avoid stereotyping children and families 

based on their gender, race, culture or other attributes. No two children have the same life experiences, so it is 

important to avoid stereotypes and engage with families on a personal and individual level.  

We recognise the need for Aboriginal knowledge and perspectives in early childhood that are both culturally relevant, 

local, and acknowledge that every child has culture, not just children from Aboriginal and Torres Strait Islander 

backgrounds or with different nationalities (Kitson and Bowes, 2010; Riggs and Due, 2010). 

The term ‘place based’ education and care refers to place as a shared, living entity that involves interactions with the 

environment, people, time and experiences. The term relates to the meanings, feelings, memories and history 

associated with spaces; places have many voices, not just one (Eijck and Roth, 2010; Kernan, 2010; Fettes, and Judson, 

2010). Aboriginal understandings of and connection to place provide a rich foundation for exploring place with young 

children (Harrison and Greenfield, 2011). 

Children’s sense of place and belonging is linked to attitudes of sustainability and responsibility towards the 

environment. The sustainability projects within our program empower children to take action and responsibility in their 

local environment and strengthened their attachment to place (Lewis, et al., 2010).  The spaces within our environment 

are respectful, inclusive, inspiring, offer a range of experiences, that encourage interactions with others and the 

environment and that allow children to experience the world as their own (Kernan, 2010).   

Aboriginal and Torres Strait Islander knowledge and perspectives are actively sought and explored and the culture is 

valued, represented and most importantly embedded within the program and various curriculum plans. Our team of 

Teachers and Educators are continually researching and reflecting on what cultural diversity means within the 

curriculum: valuing and reflecting the practices, values and beliefs of families. Educators honour the histories, cultures, 

languages, traditions, child rearing practices and lifestyle choices of families. They value children’s different capacities 

and abilities and respect differences in families’ home lives. (Early Years Learning Framework) 

Culture represents the ways of living that are built up by groups and transmitted from one generation to another. We 

acknowledge that language and culture (including that of Aboriginal and Torres Strait Islander) is not uniform 

throughout,  but varies in different regions.  

Embedded within our Philosophy and program is the belief that there are many ways of living, being and of knowing. 

Children are born belonging to a culture, which is not only influenced by traditional practices, heritage and ancestral 

knowledge, but also by the experiences, values and beliefs of individual families and communities (Early Years Learning 

Framework). 

Our program and curriculum plans will include a wide variety of experiences and practices strongly influenced by 

Aboriginal and Torres Strait Islander values and perspectives. As we begin our journey with the children and families 

enrolled within the service, we will gain knowledge of their cultures and perspectives and will incorporate these into our 

program and environment. The cultural values and perspectives of our teachers and educators is also incorporated.  



Experiences and practices within the program include: 

 

 

 

 

 

 

 

 

 

 

Aboriginal culture places great emphasis on the importance of social relationships and mutual obligation. People are 

seen as belonging to their family and clan as well as traditional land.  The focus on social relationships promotes the 

view that each individual is important as they have a role to play in the community. Accordingly there is acceptance of 

the individual as they are, which includes both their strengths and limitations.  Our family is the place where we learn 

how to live, how to behave how to respect people and to respect everything around us.  

Within our program and environment the children learn by participating in the life of the community. As in Indigenous 

culture, we believe in storytelling as a key feature of teaching and explaining. Our Teachers and Educators are readily 

available to verbally share stories and information with the children, and to listen to the stories and information that the 

children themselves have to share. Skills were learned by observation, imitation, real life practice and the all-important 

oral tradition of the Elders. In groups we come together daily with the children to talk about and plan their day. 

Everyone’s thoughts are heard and we understand how much we can learn from each other. As demonstrated in 

Indigenous culture learning is hands-on and passed down from each generation to the next. Life experience is valued 

and knowledge shared openly and with intent. This is embedded within our service. As teachers and educators we 

acknowledge those who are more experienced and pass on knowledge respectfully and with passion.  

Sharing is a strongly promoted value and it is seen that there is an obligation to share, which can include one’s home 

and possessions, if others are in need.  The exchange of objects was not motivated by a desire for wealth accumulation 

but a social system to build connection between people and groups.  Within our program we share with our families the 

fresh produce from our gardens. We invite and encourage the families to bring in items from their home gardens to 

share with other families. We also invite families to share knowledge / skills they have within our program.  

Indigenous families survived by sharing knowledge, information, and food. An Indigenous child was brought up not just 

by the mother and father, but by aunts and uncles. Children have very strong bonds with the whole ‘family’ community. 

As the children participate within the program each day, they develop a strong awareness and appreciation of the fact 
that the environment is sustained by us – caring for the environment and in return it sustains us, as an ongoing cycle.  
Brian Morley says "The old people wasted nothing".  Describing Aboriginals as the original conservationists of the planet. 

"If we look after the land, the land will look after us." 

Take the humble banksia tree; we learn that the nectar in the flower spikes - as well as attracting possums, birds and 

bats - can be made into a sweet drink. The cones can be used to filter dirty water but also work well as slow burning 

wicks.  



Aboriginal and Torres Strait Islander people used sustainable practices and only took what they needed from the land.  

In our practices we are role modelling to the children that what we do to the environment today impacts on what 

happens to the environment in the future. 

Aboriginal and Torres Strait Islander people had intimate knowledge of the plants and their uses. Our Teachers and 

Educators are continually researching and building their own knowledge base in this are to be able to share with the 

children and families.  

The ability to link events in the natural world to a cycle that predicts seasonal changes is a key factor in the successful 

development of Indigenous communities. These natural barometers are not uniform across the land but instead use the 

reaction of plants and animals to gauge what is happening in the environment. For example we have learnt that to the 

people of D'harawal Country during Marrai'gang, when the cries of the Marrai'gang (quoll) seeking his mate can be 

heard, is the time when the lilly-pilly fruit begins to ripen on trees. However, when the lilly-pillys start to fall, it is time to 

mend the old warm cloaks from the last cold season, or make new ones, and begin the yearly trek to the coastal areas. 

We rely these stories and teachings onto the children as we are discussing the weather, seasons, days, months, etc 

within our everyday practice and implementation of our program. We encourage them to consider the plants and 

animals that we have and see within our environment and what we can learn from these. Together with the children we 

embark on many journeys asking questions and seeking knowledge. 

 
Indigenous Australian Seasons 

Month European 
Seasons 

Miriwoong calendar Nyoongar calendar D'harawal calendar 

DEC Summer Nyinggiyi-mageny (wet 
weather time) 

Birak, (dry and hot) Parra'dowee, (warm 
and wet) 

JAN Burran, (hot and dry) 

FEB Bunuru, (hottest) 

MAR Autumn 

APR Warnka-mageny (cold 
weather time) 

Bjeran, (cool begins) Marrai'gang, (wet 
becoming cooler) MAY 

JUN Winter Makuru, (coldest, 
wettest) 

Burrugin, (cold, short 
days) JUL 

AUG Djilba, (wet days and 
cool nights) 

Wiritjiribin, (cold and 
windy) 

SEP Spring Barndenyirriny (hot 
weather time) 

Ngoonungi, (cool, 
getting warmer) OCT Kambarang, (long dry 

periods) NOV Parra'dowee, (warm 
and wet) 

 
In our gardens we have successfully been able to grow a lot of produce. We have found numerous uses for these within 
the program (using in playdough, incorporating onto the nature/investigation table, adding fresh to the share basket, 
drying them and adding to share basket, harvesting the seeds and giving to families as a gift (for them to re-plant at 
home).  
We have also used these to create smudge sticks to burn and cleanse the energy in the environment.  
 In Australia, many Aboriginal and Torres Strait Islander communities collect and smoulder native Australian plants to 
clear away unwanted energies and make way for positive, new energies.  
 
 
 
 
 
 



Our Kindy Eco Explorers Program is an opportunity for the children to delve deeper many of the concepts described 
above and learn from hands on experience, in small group moments.  
 

Another important aspect of our program is Dadirri (Indigenous Mindfulness).  

Aboriginal people passed on stories orally as they knew no writing. Listening to the story teller was vital to 
reproduce the story accurately to the next generation of story-tellers. 
Deep listening describes the processes of deep and respectful listening to build community—a way of 
encouraging people to explore and learn from the ancient heritage of Aboriginal culture, knowledge and 
understanding. 
Deep listening is also called dadirri, a word from the Ngan’gikurunggurr and Ngen’giwumirri languages of the 
Aboriginal people of the Daly River region, 220 kilometres south of Darwin, NT. 
 
To practice Dadirri, the children are encouraged to focus on something specific, such as a bird, a blade of 
grass, a clump of soil, cracked earth, a flower, bush or leaf, a cloud in the sky or a body of water, whatever 
they can see. There’s no need to try, just wait a while. Be still and silent and listen. 
Following this quiet time, there may be, on occasion, value in expressing in some way your experience of this 
quiet, still listening. The children may wish to talk about the experience or journal, write poetry, draw, paint or 
sing. This needs to be held in balance - the key to dadirri is in simply being, rather than in outcomes and 
activity. 
 
 
 
 

Sources of information  
http://www.bom.gov.au/iwk/climate_culture/culture-belief.shtml  

http://theplanthunter.com.au/howto/make-your-own-smudge-stick/ 

http://www.novamagazine.com.au/article_archive/2010/2010-05-caringforcountry.htm 

http://www.shareourpride.org.au/sections/our-culture/ 

http://www.yarrahealing.catholic.edu.au/teaching-learning/index.cfm?loadref=107 

http://www.snaicc.org.au/_uploads/rsfil/02301.pdf 

https://www.creativespirits.info/aboriginalculture/education/deep-listening-dadirri#ixzz5UG0ljcrl 

 

 

 

 

 

 

 

 

 

 

 

http://www.bom.gov.au/iwk/climate_culture/culture-belief.shtml
http://theplanthunter.com.au/howto/make-your-own-smudge-stick/
http://www.novamagazine.com.au/article_archive/2010/2010-05-caringforcountry.htm
http://www.shareourpride.org.au/sections/our-culture/
http://www.yarrahealing.catholic.edu.au/teaching-learning/index.cfm?loadref=107
http://www.snaicc.org.au/_uploads/rsfil/02301.pdf
https://www.creativespirits.info/aboriginalculture/education/deep-listening-dadirri#ixzz5UG0ljcrl


 

 

 

 

 

Peace of Mind Kindergarten encourages and promotes diversity, fairness and respect for 
everyone and acknowledges the Aboriginal peoples and Torres Strait Islander peoples are 

Australia’s first peoples.  

 

We would like to say thankyou to the Gubbi Gubbi people as the 
traditional custodians of the land in which we play and learn. We 

pay our respects to the Elders past, present and future.  

We thankyou for letting us share your land.  

We will look after it, the animals and the people too. 

Hello Land (touch the land) 

Hello sky (arms to the sky) 

Hello friends (open arms) 

Hello me (hug self) 
 

 

 

 

 

 



Mindfulness – Statement of Intent 

 

Mindfulness is a whole body-mind state of awareness that involves ‘tuning in’ to the present moment, with openness 
and curiosity, instead of ‘tuning out’ from experience. Mindfulness is a state of being fully awake to life – being aware 
and undistracted in the present moment. It is about focusing attention on the present, rather than thinking about the 
past or worrying about the future- which is often our brain’s default mode. 

Mindful awareness is something that we all possess and that can be strengthened through practice. Mindfulness can be 
developed through formal sitting meditation practices, or through informal everyday mindfulness activities that use the 
senses to anchor the attention: such as mindful walking, listening to music, eating or conversation. Mindfulness is a 
clinically proven tool to support wellbeing and mental health by reducing stress and allowing life to be experienced 
more fully.  

Research shows that mindfulness experiences increase connectivity in the frontal lobe of the brain, which is linked to 
improved attention, memory processing and decision making abilities. 
Mindfulness involves tuning in to internal and external experiences with curiosity resulting in increased self-awareness, 
social awareness, and self-confidence. 
Mindfulness increases children’s ability to self-regulate their emotions, especially difficult emotions such as fear and 
anger, through breathing and other grounding techniques. 
Mindfulness has been shown to improve empathy or the ability to understand what another person is thinking or 
feeling, which improves children’s awareness of others and helps them to build positive relationships. 
 

Mindfulness builds resilience by giving children skills to help them to cope better with stress, as well as engage more 
fully with themselves and the world. 

 

We acknowledge that mindfulness time/experiences occur spontaneously during the day, in response to the children’s 

needs.  

We have intentionally incorporated mindfulness time/experiences as a valuable part of our program and provide the 

following opportunities for the children to participate.  

Mindfulness time occurs at approx. 1.15 pm each day  

The children are encourage to choose which session they would like to participate in during their morning routine with 

their families. At the beginning of a new year we will encourage the children to spend time across all of the 

opportunities, to be able to make an informed decision.  

The Mindfulness time experiences include (but are not limited to) 

Music & Movement, Yoga, Story Telling, Garden appreciation 

 

Music & Movement 

Music ignites all areas of child development: intellectual, social and emotional, motor, language and overall literacy.  It 

helps and inspires the body and mind to work together.  Exposing children to music during early development 

encourages them to learn sounds and meanings of words.  Dancing to music helps children to improve motor skills while 

providing opportunities for self-expression.  For both children and adults, music involvement and creativity helps 

strengthen memory skills, allows us to be present in the moment, and creates lifelong memories. 

During our Music and Movement Mindfulness times, the children will experience a variety of musical activities within 

small groups.  These will include… 

https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/making-decisions
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/motivation-and-praise
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/emotional-development/helping-children-manage
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/emotional-development/fears-and-worries
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/anger
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/social-development/learning-positive-friendship
https://www.kidsmatter.edu.au/mental-health-matters/social-and-emotional-learning/resilience


• musical games to develop understanding of basic musical concepts 

• discovering different types of cultures through their music 

• using books to explore music and movement through characters, animals and storylines 

• listening to various musical genres, singing and playing instruments.  

Music deserves to be cherished and our Mindfulness Time is a great opportunity to ignite creativity, emotion and 

enjoyment. 

 

Yoga 

Our yoga circle sessions nurture a strong connection with each other and ourselves. It is a time to slow down, slow our 

breath, slow our mind and connect with our bodies. 

An opportunity to develop mindfulness and body awareness through familiar concepts to the children : Stories,  nature, 

songs, animals, colors. 

 

Garden Appreciation  

We will introduce the children to the flora and fauna in our kindy gardens. We will explore small and tiny creatures and 

have reference cards to identify plants, as well as developing a sensory understanding of the diverse range of plants 

growing in the gardens.  

The children will learn the names of the plants, the various parts of the plants (root, stem, leaf, flower, bud etc). 

They will engage in conversations about the seasons, weather and how these natural elements effect the gardens 

throughout the year. We will practice Dadeeri – an Indigenous Australian practice of mindfulness, connecting with the 

traditional custodians of our land, through touching, tasting and smelling the plants that our land produces here at 

kindy.  

Each day will look a little different from the last as interests, seasons and weather become variables in the natural world.  

 

Storytelling  

Childhood is all about exploration and discovery. Every time a story is shared with a child, the child is given an 

opportunity to explore and discover their own imagination, creativity and understanding.  

During our story time we encourage the children to develop their love for exploration of the world and themselves 

through books. We use stories to help children connect ideas, practise expressing themselves, and build self-confidence. 

Storytelling is a fun outlet for self-expression and interpersonal connection, but it also has a strong impact on academic 

success.  

Story telling enhances verbal proficiency. Reading stories allows the children to become acquainted with language as 

well as learning new words and phrases and pronunciation.  

 

 

 

 

 



Documentation 

Peace of Mind Kindergarten takes a multi-faceted approach to documenting learning and practice. 

The Program 

The program is a combination of: 

o The ‘Statement of Intent’ practices and areas of development. 

o Continuous provisions. 

o Prep readiness outcomes 

o Adaptations to the environment 

o Daily flow and routines 

o Curriculum Plans / Projects 

o Newsletters to families 

o Child observations  

o Educator reflections (educator journals) 

o Photos taken daily 

o Children’s thoughts recorded  

o Weekly video’s emailed to families 

o Learning Stories displayed in service foyer (displayed for one week and then put into srcapbooks in the 

room) 

The program is documented at the commencement of the year and then reviewed as necessary to meet 

changing needs.  Additional documentation might include environment plans and reflection records. 

A significant part of the program includes the continuous provision of resources and experiences that are 

widely considered to enhance children’s skills and development.  The purpose of each continuous provision is 

documented and collated as part of the program.  It is therefore not always necessary to document children’s 

individual use of the provision.   

Observations 

Observations are recorded in real time as educators work with, or observe, children; ie it is recorded as it 

happens, or shortly after.  Observations are noted on a simple, small sheet and are intended to collect 

information about what is perceived to be a significant development, moments that are important or relevant 

to the child; and also data that collectively illustrates strengths of the learning community.  Educators consider 

the five learning outcomes and the service philosophy when recording observations. 

Observations will be filed in individual children’s folders which may be accessed by parents at any time.  A 

spreadsheet will allow the service to be mindful of ensuring that all children are noticed and observed 

throughout the year. 

Educators have their own pedagogical journal in which to note observations, questions, theories or other 

information.  The journal will be a source of discussion and reflection at team meetings, but is not intended to 

be shared with families.  Data in the pedagogical journals contributes to program and curriculum planning. 

 

 



 

Children’s Summaries  

During the course of the year, usually at the end of term, the Teachers document a summary of each child’s 

significant developments and moments that are important or relevant to the child.  The summaries will reflect 

the five learning outcomes and include goals specific for that child. They will be placed in the children’s 

observation folders and a copy emailed to families. A copy will also be printed and placed in each child’s 

portfolio that is given to families at the end of the year.  

 

Portfolio 

A document is collated about each child using the observations and artefacts collected during the year.  The 

portfolio is about WHO the child is, not descriptions of activities they have been seen doing.  The final 

document will have a connection to each of the five Learning Outcomes described in the EYLF and/or QKLG.  

The portfolio will include photos, program information and artefacts; and provided as a special keepsake for 

the family.  The portfolio will be given to each child and their family at the end of the year.  

ECT’s are primarily responsible for documenting children in the Approved Kindergarten Program.  The 

Teachers will also write a Transition Statement for prep entry children. This will be included in their portfolio.  

Photos 

A collection of photos will be taken during the year of each child.  Photos will be taken thoughtfully to capture 

a wide variety of moments meaningful for each child.  Photos will aim to illustrate a variety of interactions 

including individual and group. Video footage may be taken to capture some experiences or for use in 

reflection. Each child will be given a CD containing a selection of photos as a keepsake at the end of each year.  

Curriculum Plans / Projects 

There are two types of project work.  Documentation for projects can be completed in real time with children, 

or during documentation time for specified educators; or other appropriate times.  

1. Child initiated; may be short term and include some or all children.  Documentation might be displayed 

within the rooms.  For eg: photos and artwork of children exploring an interest in a particular topic. 

2. Planned projects  / Curriculum Plans are longer term, multifaceted and linked directly into the service 

philosophy and program.  They may be periodically suspended and revisited.  Planned projects and 

curriculum plans may be cross sectored (eg cover several different concepts) and will be documented. 

For example:  A project/curriculum plan might be planned around researching how children experience 

“connectedness to nature” after identifying collective observations that children are breaking plants, 

rough with visiting animals and do not apparently notice changes in weather; OR in response to 

external factors, such as a local media blitz on climate change or threats to local national parks. 

Newsletters 

Newsletters are emailed to all families over the course of each term. A printed copy is also available in the 

foyer.  

The newsletter contains important information about current and future happenings within the service.  

 



 

Approved Kindergarten Program 

During planning time provided during the week, the ECT’s will reflect and consider cross curricular experiences 

and invitations to introduce. Planned invitations/projects will be formed around an enquiry or goal. These will 

be documented via methods listed above.  

The teachers and educators will be conscious of inviting all eligible age children to participate in the planned 

experience at some time.  Other children will be welcome to participate as well.    

The teachers are attentive to children’s participation.  Some children may choose not to participate, or do not 

engage.  Over time, recurring non engagement may identify an issue for the child, or in the experiences 

offered. 

The invitation may, or may not, follow through subsequent weeks of planning – for example comparing 

classifications, depicting items in art, creating a new story line, finding patterns or making comparisons; adding 

other tools of measurement, like weight or length or number of…. until it has evolved into a new invitation or 

dies out. 

Teachers may use these experiences to make observations or contribute to a project display.  Teachers and 

educators will be mindful of noting and dating strengths observed as an observation in the children’s files.  

Teachers and educators may also keep a laptop open and available in the space in order to make brief 

additions to the documented project, so that it doesn’t become a weekly block chore. 

In this method teachers may plan several experiences for the upcoming period, and or a follow up provocation 

that can be added to the invitation, for children that may revisit.   

Teachers and educators will be respectful of, and reflective about, children that do not wish to engage with an 

invitation or project. 

 

 

Moving comfortably into a formal school setting involves a wide range of skills and attributes. Being in formal 

school requires young children to be able to participate/succeed in many different ways – academically, 

socially, emotionally and practically. Children will struggle to feel positive about school unless they are 

equipped to participate to their best ability.   

The kindergarten program aims to develop these skills and attributes throughout the year to support children 

in being strong, confident learners – with project/book based investigations/work and also in those other 

important areas. Each of the six domains listed on the following page are equally significant and all children 

will continue to grow through each area over the course of their kindergarten year. 

 

Towards the end of Term 2 families with children in the Pre prep age cohort will be asked to participate in 

Prep Readiness Planning for their child. This process will be in collaboration with our Kindergarten Teachers 

and Educators and may also include a Parent Teacher Meeting.  Families will be asked to consider and indicate 

which of the domains are most relevant for their individual child, marking 1 to 6, with 1 being the highest 

priority. The kindergarten teachers will apply the same indicators and will be setting goals that are individually 

unique to each child. 



 

 

 

 

Identity – Emotional Development 

Recover from disappointment (without 
support) 

Wait for an extended time to have a 
request met 

Show initiative in some ways and make a 
decision independently 

Explores the environment and engage 
confidently in a variety of types of play, 
negotiating use of space and materials 

 

Connectedness – Social Development 

Approach an adult for assistance 

Socially approach unfamiliar children 

Work cooperatively with others, even 
non playmates 

Able to adapt flexibly in play to respond 
to different people 

Use a variety of strategies to work 
through problems or conflict 

 

 

Wellbeing – Self help & care 

Attempt new tasks with limited or no assistance 

Take shoes/socks on and off 

Manage kindy bag and belongings unassisted 

Toilet unassisted and wash hands 

Blow nose and cough neatly to minimize cross 
infection 

Manage own clothing fastenings and pull up 
pants 

Manage lunch box and food wrappings 

Articulate personal needs (thirstiness, illness, 
tiredness etc) 

 

 

Communication  

Clearly articulate all vowels and most 
consonants 

Articulate emotional needs (angry, upset, 
frustrated) 

Communicate effectively to be 
understood by others 

Confidently engage in conversations with 
adults and peers, using complex 
sentences 

 

Active learning – Instructional/perseverance 

Follow two or more simultaneous instructions 

Hold, and return to, a thought or question 

Attempt new tasks with limited or no assistance 

Delay personal desires to participate in other 
organised experiences 

Enter new situations/routines and adapt  

Persist through challenging, or new, tasks 

Understand/can predict routine events and move 
on as needed 

Focus on a task at hand, even if not self chosen 

 

 

Active learning – scholastic 

Understand that letters/symbols represent 
sounds and words 

Recognize some letters, symbols and shapes 

Recall and interpret the content of favourite 
stories 

 Listen quietly for an extended period of time 

Sit at a table or cross legged for an extended 
period of time 

Show interest in “writing” and “reading” 

 



Peace of Mind Kindergarten Program 2019 

 

The program consists of: 

o The ‘Statement of Intent’ practices, areas of development and environment 

planning.   
 

 

o Continuous provisions – see CP index. 
 

 

o Prep Readiness Domains 

 
 

o Adaptations to the environment. 
 

Room 1 designed to facilitate relaxing experiences and quieter activities, especially during periods 

when some children are resting.  Spaces include (but are not limited to) reading, puzzles, board games, 

mark making area, group meetings, chill / yoga space, turtle tank, lego and construction.  

 

Room 2 designed for more active, participatory play.  Spaces include (but are not limited to) art, 

playdough, dramatic play, investigation space, cooking creations 

 

The kindy environment is created to support flexibility between individual, pair or group play.   

Meals will be eaten in the covered eating area – Kindy Café.  

 

Children access outdoor spaces as they choose, keeping in mind the services Sun Safe Policy. The 

children are involved in making decisions for safe outdoor play.   

 

 

 

 

 

 

 

 

 



o Daily flow and routines (noted times are indicative only) 

Open - 9   

Early a.m program.  Children may have breakfast or a snack (up until 7.30am). Teachers and educators support 

children to settle in for the day. Children are supported during separation, if required.  Child initiated play, 

including continuous provisions (as outlined in the 2019 Program Document) and invitations intended by 

teachers and educators (Curriculum Opportunities). 

9-10  

The Kindy Café is open for morning tea. Children will be invited to eat during this period of time. 

9-1 

Child initiated play, including continuous provisions (as outlined in the 2019 Program Document) and 

invitations intended by teachers and educators (Curriculum Opportunities).  Planned project work for groups 

of children (as outlined in the curriculum plans).   

10 

Morning Meeting – a time for us to come together as a group. We have a story/song, welcome everyone & 

discuss the opportunities/plans for the day. At times other discussion, relevant to the program will take place.  

11.45 - 1 

The Kindy Café is open for Lunch.  Children will be invited (and reminded) to eat during this period of time. 

1.15 

At this time the children have opportunities to participate in Mindfulness Sessions. These include yoga, music, 

story time, garden appreciation. These will take place across all areas of the environment. The children are 

supported during these sessions to be mindful in their actions and to take a moment to ‘just be’. These 

opportunities are not ‘set in stone’ and will look differently each day, depending on the group dynamics. The 

children are encouraged to indicate on the list in the foyer upon arrival, which mindful session they would like 

to participate in for that day. 

1.30-3 

Child initiated play, including continuous provisions (as outlined in the 2019 Program Document) and 

invitations set up by educators (Curriculum Opportunities).  Planned project work for groups of children (as 

outlined in the curriculum plans).  Children who need or choose to rest/sleep will do so after they have eaten 

lunch.   

2-3 

The Kindy Café is open for Afternoon Tea.  Children will be invited to eat during this period of time. 

3 – Close  

Afternoon session - child initiated play, including continuous provisions (as outlined in the 2019 Program 

Document) and invitations set up by educators (Curriculum Opportunities).  

At 3 Room 1 is closed, allowing for effective supervision to occur throughout the rest of the service.    

3.30 

Afternoon Meeting – a time for us to come together as a group. We may have a story or play a game. We 

reflect on the day that has been so far, and discuss the opportunities/plans for the following day.  

From 4.30 / 5.00pm considered Late session and may include moving indoors depending on the weather.  

 

 

• Children will have the opportunity to participate in our Kindy Eco Explorers Program. The times / days 

this will run may change each term. This information will be communicated to families at the beginning 

of each term. 



Continuous Provision Index 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Continuous Provision: Blocks and Construction 

A range of practical and conceptual skills can be developed through use of various construction resources.  Children 

working together to create structures incorporates social and cooperative learning; such as planning, dialogue, 

negotiation, conflict resolution and collaboration. 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Basic Timber Blocks 

animals 

Transporting 

Piling  

Sensory awareness 

Gross motor  

Patterns 

Packing away/respect of resources  

 

Spatial awareness / stability  

Classification  

Few/many 

Heavy/light 

Texture 

Sound 

Same/different 

Shape recognition 

Trial and error 

Exploring   

 

Higher platform 

Pipes 

 

Duplo 

Inclusion of props (cars, figures) 

Stacking (building up) 

Blocking (laying in rows) 

Fine motor 

 

Balance 

Planning and design 

Cause and effect 

Symmetry 

Early counting 

Colour recognition 

Imaginative play 

Story telling 

Object Representation 

Real life knowledge  

Extending   

 

 

Various Blocks – various 

size/shape/weight 

Lego 

 

Bridging (crossing gaps) 

 

Creating other forms 

Complicated joins and angles 

Following instructions / Planning  

 

Dexterity 

Architectural elements 

Mathematical concepts 

Inside/outside  Over/under 

Problem solving 

Prop application 

Object creation 

Functional structure design 

Investigation  / data collection  

STEM 

 

 

 

 

 



Continuous Provision: Puzzles / Games 

A variety of practical and conceptual skills can be developed through the progressive use of puzzles.  Children working 

together to complete puzzles incorporates social and cooperative learning; such as dialogue, negotiation, conflict 

resolution and collaboration. 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Timber boards with basic precut 

shapes and duplicate image. 

 

Timber boards with irregular 

precut shapes and duplicate 

image. 

 

Timber boards with precut 

shapes. 

Fine Motor 

Manipulation  

Visual perception 

Hand-eye coordination 

Vocabulary  

Concentration 

Asking for help 

Spatial awareness 

Texture 

Same/different 

Shape and colour recognition 

Trial and error 

Size 

 

Exploring   

Jigsaw board - finished puzzle 

creates an image. 

Persistence 

Extended focus 

Pattern memory 

Straight / irregular 

Early counting 

Matching 

Sorting 

Comparison 

Whole/part fractions 

 

Extending   

Board-less puzzles 

 

Free form (ie not square or 

rectangle) 

 

Abstract images and/or shapes 

 

Home made puzzles 

 

Dexterity 

Social interactions 

Turn Taking  

Problem solving 

Pattern recognition 

Random/order 

Geometrics 

Symmetry 

Form properties 

Form creation 

Literacy  

Sequencing  

Critical thinking  

 

 

 



Continuous Provision: Books/storytelling 

The availability of books supports children developing literacy and language skills; as well as supporting a love of 

reading.  Social aspects can be encouraged through story times and oral stories.  Books can also have a calming 

influence, assisting children to settle and relax. 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Picture books 

Short stories 

Picture stories  

Fine Motor 

Manipulation  

Visual perception 

Hand-eye coordination 

Vocabulary  

An enjoyment for books and story 

telling 

 

Recognition 

Colour and form 

Encourage concentration and 

focus 

 

Exploring   

Picture books with minimal, 

basic words 

 

 

Picture books with words 

 

Exposure  

Curiosity  

Start, middle, end 

Letter properties 

Front  (cover)/back 

Right way up/upside down 

 

Extending   

Long picture/story books 

 

Non fiction/reference 

 

Abstract concept books 

 

Verbal story telling  

 

Visual/artistic representations 

Imagination 

Early mark making 

Writing 

Representing symbols and images 

Listening skills 

Grammar/syntax 

Suspense/prediction 

Recollection  

Titles/author 

Comparison 

Philosophical concepts (ethics, 

dilemmas) 

Mental imagery 

Analytical skills 

Symbolism 

Concepts of characters / plot 

Bringing stories to life in play 

 

 



Continuous Provision: Art / creative experiences  

Art is enjoyable and satisfying for children. It enables them to learn skills, express themselves, appreciate beauty, & 

have fun – all at the same time. Through their art children express how they feel, think and view the world. Art is an 

outlet that lets children convey what they may not be able to say with words. Involvement with a rich variety of art 

materials instills confidence and pride. Children love the process of applying paint to paper, gluing things together 

and pounding a lump of playdough/clay. As they engage in art/creative activities children develop an awareness and 

appreciation of pleasant sensory experiences – which is the beginning of aesthetic development. Children express 

their individual ideas and feelings. As they view their own creations and those of other children, they learn to value 

and appreciate differences. For young children the process of creating is what’s important, not always what they 

actually create. 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Painting 

Scribbling 

(pens/crayons/pencils) 

Playdough 

Collage (pasting) 

Vocabulary 

Patience  

Concentration  

Fine motor strength and coordination: 

holding pencils (ect) correct hold, 

ripping, rolling, pinching 

Hand eye coordination  

Belonging and connectedness – 

provide opportunity to express 

emotions feelings 

Develop self-confidence 

Use visual expression as a form of 

communication  

Exploration and discovery  

Enhances sensory perception  

Wellbeing / mindfulness  

Exploring   

Introducing art concepts: 

- Texture 

- Colour 

- Shape 

- Form 

- Lines 

 

Scissors 

Tape  

Clay  

Exposure /Persistence 

Vocabulary  to describe : soft, hard, 

smooth, rough, slippery, furry, fluffy, 

bumpy, thick, thin, shade, tint, bright, 

dark, light, glossy, short, long, straight, 

curvy, twisted, natural, geometrical, 

regular, irregular 

 

Creativity and Imagination  

Manipulation  

Enhance personal and cultural 
identity. Recognising that through 
art they can express different 
moods and feelings 

Develops self-confidence 

Distinguish between different 
techniques and describe these 

Enhance self confidence  

Extending   

Representational 

drawing/painting 

 

Mixing colours 

 

Clay 

 

Collage / construction (wide 

variety of 2D and 3D materials) 

 

Extended focus 

Imagination  

Creativity 

Fine and gross motor movements: 

pounding, pushing, pulling, kneading, 

squeezing 

Creating a meaningful picture  

Confidence  

Self-selection of materials 

Design  

 

Develop the skills to represent 

and interpret and make sense of 

the real world as they see it and 

their own imaginary world 

Encourage and enhance 

divergent thinking, testing, asking 

why and how, making choices 

and decisions 

Develop symbolic thinking  

Develop concentration  

Develop commitment to a project 

 



Continuous Provision: Dramatic Play 

Although the familiar family home environment is a common theme for dramatic play, children also act out roles of 

real and imaginary characters.  As children act out these roles they develop many new skills. They learn about 

themselves, their families, and society around them. They collect and draw upon their previous experiences and learn 

to judge and select relevant information in order to enact play episodes.  

Level of provision  Practical Skill Learning Concepts 

Emerging   

Familiar ‘home’ play Vocabulary 

Turn taking 

Patience  

Concentration  

Fine motor skills 

Hand eye coordination 

Visual discrimination  

Belonging and connectedness – 

interact in socio-dramatic play, 

enhancing social skills / 

cooperation  

Engaging in conversations. 

Listening, asking questions, 

solving problems 

Building friendships 

Learning peers names 

Exploring   

Make believe play Exposure  

Vocabulary   

Persistence 

Creativity  

Imagination  

Longer engagement  

Self selection  / help  

Learning to be flexible with 
others, negotiating roles and 
accepting others ideas 

Sharing stories / life experiences 

Anticipate how to act in new 
situations 

 

Extending   

Make believe with additional 

props 

 

Extended focus 

Identify and plan the play 

Cooperation  

Imagination  

Extend vocabulary  

  

Creativity – finding new and 
exciting ways to use materials. Eg 
a box can be so many things 

Identify solutions to problems 
that arise during play 

Playing with intent  

Creating own props 

 



Continuous Provision: Gardening  

Children can learn new skills, have fun, play and develop self-confidence by spending time in the garden tending plants 

and growing their own food. Most children enjoy being outdoors and love digging in the soil, getting dirty, creating 

things and watching plants grow. Through gardening children learn responsibility, creativity, cooperation, reasoning and 

discovery. They gain an appreciation of their natural environment and an understanding of life cycles. Gardening can 

create a platform for maths, science and art as well as establishing a respect for growing your own produce and valuing 

where your food comes from. 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Water plants 

Digging seed trenches 

Fine Motor / Gross Motor 

Visual perception 

Hand-eye coordination 

Vocabulary 

Self help  

Develop a sense of wonder 

Belonging and connectedness – explore, 

discover, nurture and become aware of the 

world around them & how it works.  

Responsibility  - what ‘caring’ for the 

environment involves 

Enhances social skills such as cooperation  

Love of nature – a chance to learn about 
the outdoor environment in a safe and 
pleasant place 

Exploring   

Planting seeds / plants 

 

Investigation of worm farm / 

compost – using them for our 

garden 

Recognising  / identifying plants  

Draw / paint pictures of plants  

Exposure  

Fine Motor / Gross Motor 

Manipulation  

Visual perception 

Hand-eye coordination 

Vocabulary  -describing  

Persistence 

Mathematics – measurement, 

counting, grouping, comparing 

Data collection – tally, graph, photos 

Promotes respect for and responsibility to 

care for the environment  

Understanding cause and effect, change, 

life cycles, plants die without water, weeds 

compete with plants 

Reasoning and discovery – learning about 
the science of plants, animals, seasonal 
variations, weather, the environment, 
nutrition and simple construction 

Extending   

Harvesting produce ( at the 

right time) 

Regenerating the soil and using 

seeds from existing plants to 

plant new ones 

Seasons and the effects of 

weather on plants  

Extended focus 

Dexterity  

Increased language and vocabulary  

Responsibility  

Creativity – finding new and exciting ways 
to grow food 

Nutrition – learning about where fresh 
food comes from. 

Life cycles of plants  

Weather factors / patterns / seasons  



Continuous Provision: Music appreciation 

Music ignites all areas of development: intellectual, social and emotional, motor, language, and overall literacy. It helps 

the body and the mind work together. Exposing children to music supports literacy - sounds and meanings of words. 

Dancing to music helps children build motor skills while allowing them to practice self-expression. Music strengthens 

memory skills and it also provides us with joy. Just think about listening to a good song on the car radio with the window 

down on a beautiful day. That's joy. Music is very versatile. It has the flexibility to be able to calm children down for a 

restful time and also excite children to laugh and sing and dance. Music can be a very social activity that helps children 

feel part of the group. 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Singing simple nursery rhymes 

Dancing / moving to music 

Vocabulary 

Patience  

Concentration  

Gross motor / Crossing the midline  / 

Fine motor movements: increase 

coordination, strength, balance 

Locomotor – walk, hop, jump, skip 

Nonlocomotor – bend, stretch, twsit, 

shake 

Belonging and connectedness – provide 

opportunity to express emotions 

feelings 

Developed self-confidence 

 

Exploring   

Learning new songs 

Musical Instruments  

Listening to different types of 

movement 

Exposure  

Vocabulary   

Persistence 

Creativity  

Imagination  

Expressing of feelings  

Enhance personal and cultural identity  

Develops self-confidence 

Distinguish between different sounds 
and describe these 

Recognising that music and dance can 
express different moods and feelings 

Identifying instruments  

Extending   

Songs with actions  

Making up own songs 

Introducing musical concepts :  

- Rhythm 

- Pitch 

- Dynamics 

 

Music from different cultures / 

genres  

 

Extended focus 

Imagination  

Creativity 

Spatial awareness 

  

Develops self-confidence 

Movements / actions are made in space 

in different directions and at different 

levels: up/down/  forward / backward 

/high low 

Movements are made of different 

speeds (tempos): fast/slow. 

Movements are made with different 

types of force or energy: 

heavy/light/sharp/smooth 

 

 



 

Continuous Provision: Active Play 

Active play is fun for children and important for their growth and development. Children advance in all areas of 

development when adults intentionally arrange the environment. Large spaces typical of outdoor environments are 

perfect for children to develop large muscle skills such as running and climbing. Using various pieces of equipment 

promotes upper and lower body strength, balance and coordination. Being outside allows children to stretch their 

muscles, breathe in fresh air and enjoy the freedom of space.  

Level of provision  Practical Skill Learning Concepts 

Emerging   

Using the large spaces  Gross motor / Crossing the midline   

movements: increase coordination, 

strength, balance, and all of the big 

movements (eg running, jumping, 

climbing,ect) 

Social interactions  

 

Developed self-confidence 

Increase physical health and 

wellbeing 

 

 

 

Exploring   

Playing small/whole group 

games 

Riding scooters 

Swings 

Exposure  

Vocabulary   

Persistence 

Creativity and Imagination  

Refining balance, agility, strength and 

hand-eye coordination  

Distinguish between different 
ways to move and describe these 

Encourages autonomy, resilience 

and sense of agency 

Enhances social skills such as turn 
taking and cooperation  

Developing communication skills 

Extending   

Making up own games (in yard, 

mud kitchen, on fort and 

swings, ect) 

Ball games (soccer, ect) 

Exploration of loose parts / 

materials  

 

Extended focus 

Planning and follow through ideas 

Imagination and Creativity 

Spatial awareness 

Social interactions / leadership skills 

Problem solving  

STEM – create / invent 

Risk taking  

Independence  

  

Movements / actions are made in 

space in different directions & at 

different levels:up/down/forward 

/backward/high low/fast/slow 

Developing the ability to 

negotiate, compromise, 

cooperate 

Enhance independence & 

develop pride in 

accomplishments 

Helping others 



 

Continuous Provision: STEM         (Science   Technology    Engineering    Mathematics) 

Children are natural experimenters, investigators and inventors. Through science experiences children can broaden their 

understanding of the natural world. We can facilitate their understanding of self and their place in this world. Science 

concepts can be applied within the indoor and outdoor environment, in many areas of the environment as the children 

are playing. Science promotes thinking – thinking permeates all areas of our program. Children need to be confident and 

versatile in employing a range of thinking strategies in order to be independent learners now and in the future.  

Level of provision  Practical Skill Learning Concepts 

Emerging   

Changes – dry/wet sand and 

mud 

Explore living things /non-living 

things and the environment  

Observe and describe  

 

Classify  

Describe what they see 

Identify and solve problems 

Developing confidence to actively 

explore and investigate the 

environment  

Encourage children to be 

innovative & resourceful  

Enhance language and vocabulary  

Enhance knowledge of eco-

systems & respect for living 

creatures 

Instill a sense of awe and wonder 

Exploring   

Science experiments that are 

visual with change happening  

Investigating concepts related 

to animals, life and growth, 

water, weather, light and sound 

 Observe and describe 

Predict / infer 

Experiment  

Using our five senses  

Grouping/classifying according to 

characteristics 

Asking questions  

Develop confidence to ask 
questions, seek & locate 
information and consider 
possibilities 

Develop increasingly complex 
verbal skills in language  

Extending   

Science experiments  

 

Investigation of Engineering 

concepts (what, why and how) 

Investigation of Mathematical 

concepts  

Extended focus 

Planning and follow through ideas 

Exposure  

Research  - asking intentional questions 

Developing theories 

Peer learning  

Problem solving  

Developing process and 

reasoning skills and critical 

thinking  

Make hypotheses  

Promote logical thinking  



Continuous Provision: Sand and water play 

Sand and water play offer a soothing and relaxing play medium for children – the refreshing coolness of water against 

their skin or the sensation of sifting sand through their fingers is hard to resist. Individually and together, sand and water 

play can be used effectively to challenge and soothe children’s minds and bodies. Children’s exploration with sand and 

water naturally helps build various skills. Wet sand play allows children to encounter principals of math and science 

firsthand.  

Level of provision  Practical Skill Learning Concepts 

Emerging   

Dry sand  

Water play 

Observe the texture and describe how it 

feels – soft, dry, rough 

Physical dexterity 

Gross and fine motor skills and 

strength: dig, rake, sift, fill and empty, 

splash, pour 

Building a vocabulary of describing 

words 

To classify materials that will float and 

sink, absorbent and non-absorbent 

 

 

Developing confidence to actively 

explore and investigate the 

environment  

Encourage children to be 

innovative & resourceful  

Enhance language and vocabulary  

Provides emotional release and 

nurtures the ability to self soothe 

Enhances social skills 

Improves concentration  

Increases sensory awareness 

Increased vocabulary  

Exploring   

 Wet sand - molding 

Ice play 

Adding smaller shovels/buckets 

and different tools/equipment 

Discover the change in property and 

describe – firm, solid, hard, cold, weight 

(heavy/light) 

 

 

Develop confidence to ask 
questions, seek & locate 
information and consider 
possibilities 

Develop increasingly complex 
verbal skills in language  

Extending   

Dry and wet sand play – 

imaginative play: building 

sandcastles, making a 

construction site (adding 

trucks), digging for treasure, 

building a farm (adding animals) 

Water play –adding bubbles, 

measuring cups/containers 

Extended focus 

Planning and follow through ideas 

Creativity and imagination  

Mathematical concepts: empty, half, 

full, heavy, light 

Comparing  

Responsibility  

 

Developing process and 

reasoning skills and critical 

thinking  

Promote logical thinking  

Improves concentration  

Enhance imagination and 

innovation  

Play cooperatively with others 

Develop mathematical thinking  

 



Continuous Provision: Deconstruction Studio 

The deconstruction studio is a space for children to explore STEM concepts (science, technology, mathematics, 

engineering). They are able to use real tools to deconstruct old electrical items and discover what makes them work. The 

children will also have access to a variety of wood work materials and tools.  

Level of provision  Practical Skill Learning Concepts 

Emerging   

Opening and closing objects Imagination  

Explore tools 

Explore properties of materials  

STEM 

 

Cause and effect 

Hand-eye coordination  

Fine motor development  

Arm/hand strength  

Exploring   

 Matching screws with the 

correct screw driver 

Undoing screws 

Hitting nails into wood with 

strength and precision  

 

Building  

Designing 

Creativity  

Enquiry  

Perseverance 

Confidence  

Patience  

Hand control  

Negotiation   

 

Extending   

Deconstructing an electrical 

item 

Creating objects with timber 

and nails 

Creating pictures with nails on 

boards 

Putting objects back together  

STEM 

Design  

Scientific enquiry  

Problem solving  

Exploring properties of materials 

Creation  

Learning about ow things work 

Understanding and respecting 

technology  

  

 

 

 

 

 

 



 

Continuous Provision: Drawing  / Mark making / Writing  

In the drawing space the children have the opportunity to explore their creativity and early literacy concepts at their 

own pace in meaningful ways. 

 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Scribbling on paper  Experimenting with materials Fine motor development   

Expressing ideas 

Develop sense of belonging and 

interest in the world 

 

Exploring   

  

Drawing pictures  

Create symbols  

Understanding of pictures / words to 

tell a story  

 

Fine motor strength and control 

Fine motor dexterity   

Developing an awareness about 
letters and words 

Exploration of shapes 

 

Extending   

Drawing detailed pictures to tell 

a story / describe an event  

Begin writing letters (in own 

name) 

Begin exploration of other 

letters to create ‘words’ 

Social interactions 

Extend of developing vocabulary  

Awareness of letters, sounds and words 

Fine motor control and strength  

Early meaningful literacy  

- Letter recognition  

- Using words to tell a 

story/describe an event  

 

 

 

 

 

  

 

 

 

 

 



Continuous Provision: Yoga Sessions 

The Yoga Sessions are designed to offer children the opportunity for a space in time, and in the environment to 

develop the skills to relax, slow their bodies, stretch, balance and develop coordination. The children will be 

encouraged to further develop their identity and self esteem as they connect deeply with themselves and learn how 

to self regulate.  The yoga sessions will support children to connect to the environment and the earth, to our 

ancestors and to each other. Some of the yoga sessions may begin by lighting a candle and talking about ways in 

which we can learn from our ancestors – the Gubbi Gubbi people.  

 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Children participate in basic 

short yoga sessions, using 

simple large movements  

Develop awareness of their bodies 

abilities 

Begin to recognise their developing 

strength and flexibility  

Begin to recognise their developing 

coordination and balance  

Foster connection, belonging, 

acceptance and to foster 

enjoyment in healthy living and 

understanding the importance of 

it.  

Encourages focus and 

concentration 

Exploring   

 Children’s participation 

continues to grow  

Yoga sessions become longer 

and a higher level if difficulty is 

added to movements  

Demonstrates and builds awareness of 

strategies to relax and reduce stress 

Increases awareness of breathing and 

deepens breathing 

Increases sensory and spatial 

awareness, as well as own body 

awareness 

Increased development in Fine and 

Gross motor movements  

Explores, expands and nourishes 
creativity  

Enhances focus and 
concentration  

Develops self-discipline and self-
control  

Extending   

Children commit to being an 

active participant and yoga 

becomes an important and 

valued part of their kindy days 

Yoga sessions involve a number 

of concepts, with the option of 

challenging movements. 

Sessions may require children 

to work in partners and small 

groups 

 Increased development in strength and 

flexibility  

Fortifies all bodily systems; the skeletal, 

nervous, circulatory, digestive, 

respiratory, hormonal and muscular 

Enhances understanding of anatomy  

Encourages and develops cooperation 

and teamwork  

Foster connection, belonging, 

acceptance and to foster 

enjoyment in healthy living and 

understanding the importance of 

it – on a deep and meaningful 

level.  

 

 

 



Continuous Provision: Museum Resources  

On a regular basis throughout each term the service will borrow resources from the Queensland Museum for the 

children to engage in active investigation, observation and exploration. In doing so the children will develop and 

demonstrate curiosity and wonder. The topics / themes of the resources will vary and support the current interests of 

the children within the program or embed a concept currently being re-enforced within the program.   

 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Children will connect with new 

ideas through tactile resources  

Observe  

Describe what they see – extend of 

current vocabulary  

 

Developing confidence to actively 

explore and investigate the 

resources   

Encourage children to be 

innovative & resourceful  

Enhance language and vocabulary  

Instill a sense of awe and wonder 

Exploring   

 Encourage children, through an 

investigative approach, to share 

what they already know and 

develop an interest to increase 

their knowledge  

Confidence to speak and share ideas in 

a small group 

Extend on vocabulary  

Begin to understand the concept of 

asking questions 

Identify and solve problems 

Develop confidence to ask 
questions, seek & locate 
information and consider 
possibilities 

Develop increasingly complex 
verbal skills in language 

Extending   

Providing the platform for 

children to become experts and 

to assist in the co-construction 

of knowledge with peers 

 Empower the children’s thinking 

processes by recognizing their theories 

and embark on the investigation of 

these 

Encourage and embrace peer learning 

as valuable  

Promoting confidence – 

children’s ideas / thoughts are 

valuable and worthy of 

investigation  

 

Developing process and 

reasoning skills and critical 

thinking  

Make hypotheses  

Promote logical thinking 

 

 

 

 

 



Continuous Provision: Cooking 

Within the program we will provide opportunities for the children to participate in various cooking 

experiences where they will be involved in the whole cooking process (planning, preparation, making and of 

course tasting). The cooking experiences will be planned for different days each term, to ensure all children 

have the opportunity to participate. In circumstances where children have allergies, this will be taken into 

account. Families are encouraged to have input into these experiences contributing ideas for recipes (family 

favorites / traditional / culturally meaningful), as well as being invited to contribute by suppling some of the 

required ingredients.  

 

Level of provision  Practical Skill Learning Concepts 

Emerging   

To provide a safe and enjoyable 

cooking experience with simple 

concepts and basic levels of 

instructions to follow 

Develop language / vocabulary – 

learning cooking terminology 

Verbalise what they see / hear / taste / 

touch / smell 

 

Become aware of and, with 

support be able to follow 

instructions. 

Exploring   

 Encouraging the children to 

further develop their interest in 

cooking and extend on their 

participation  

Develop skills and knowledge about 

ingredients, kitchen safety, tools and 

technology required to engage in a safe 

and enjoyable experience  

Using and developing further fine and 

gross motor skills – cutting, mixing, 

beating, rolling, pressing, ect 

Engage in conversations using 

mathematical concepts – measurement, 

fractions, weight, ect 

Building on self confidence to 
participate, take turns, and 
contribute in a small group 

 

Extending   

To further encourage longer 

engagement  

For the children to become 

aware of how meals and recipes 

are created through the 

mathematics, science and 

language of cooking 

 Using a wide variety of cooking 

techniques to investigate cause & 

effect, make predictions, understand 

what/how different ingredients 

contribute to a recipe and why we need 

certain ingredients to make a recipe 

successful  

Continue to expand on repertoire of 

associated language and developing 

confidence to use this to describe what 

is happening    

Develop an awareness and 

understanding of ‘farm to fork’ 

concept 

 

 

 



 

Continuous Provision: Community and Cultural Exploration  

Experiences of relationships and participation in communities contribute to children’s ‘belonging, being and 

becoming’. Engaging with the local community strengthens children’s interest and skills in understand, and 

therefore being and becoming active contributors to their world. Our program will reflect the lives of the 

children and families using the service and their cultural diversity, and that of the local community; including 

Aboriginal and Torres Strait Islander communities.  

 

Level of provision  Practical Skill Learning Concepts 

Emerging   

Develop a safe place for the 

children to explore and talk 

about their own families culture  

Developing an awareness and 

understanding of the what 

community means for each 

child 

Confidence to participate in small group 

projects  

 

Understand their own identity 

and that of their family  

Exploring   

 Explore deeper the children’s 

knowledge of their families 

culture  

Ways that the children can 

contribute to their local 

community in meaningful ways 

Research – ask questions and seek 

answers  

Speech / language – participating in 

conversations  

 

Embrace the children’s ability to 
naturally be inclusive and 
accepting of differences  

Extending   

Further develop the children’s 

awareness, understand and 

acceptance of their own and 

their peers social and cultural 

heritage  

 

 Literacy – developing knowledge of 

languages spoken in other countries 

Gain an evolving knowledge of practices 

/ customs of other countries   

Exposing children to a wide 

variety of cultures and 

communities to foster a 

connection to their world 

 

 

 

  

 

 

 



 

Continuous Provision:  Deeper thinking ; developing cognitive thinking skills 

The children become confident and involved learners as through learning experiences, they make connections 

between experiences, concept and processes. 

They use the process of play, reflection and investigation to solve problems and deepen their thinking. 

The children independently or with support, transfer knowledge from one setting to another and lead their 

learning by extending their understanding through further investigations and experiments. 

The teachers allow time and processes for children to explore, and revisit resources. 

The children contribute ideas and deepen their curiosity through their exploration and discoveries. 

Some of the areas in which the learning is promoted: 

• Shadow box 

• Block corner 

• Intentional Art experience 

• Scientific experiment 

• Mathematical learning experiences 

• Investigation of a particular topic 

Some of the concepts that will be introduced or further explored: 

 

Measuring, colour mixing, light exploration, heavy/light, shadow exploration, building, engineering, 

constructing, science experiments. Learning through the environment, the changes in the environment 

and the animals.  

Developing an understanding towards real life situation that have an impact on our environment and 

how we can take part in having a positive impact on the changes. 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 



 

Continuous Provision:  Community 

The individual is one person within a community of individuals. 

Children develop a sense of belonging to groups and communities and an understanding of the reciprocal 

rights and responsibilities necessary for active community participation. 

The children are given opportunities to become involved in the local and broader community. 

Children become aware of fairness as they discover and explore some connections amongst people. 

The children are developing an understanding of relationships between self, centre, family and community as 

they engage in multiples learning experiences promoting individual, pair and group experiences. 

 

Some of the learning experiences promoting this learning: 

Grow make and bake community food swap. 

Sitting together having tea. 

Preparing tea as a group using the fresh ingredients from the GMB 

Art work as a group. 

Yoga experiences, connecting with others. 

Taking care of our pets. 

Making playdough within a small group. 

Writing letters to family, friends and the community at Christmas time. 
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Higher order thinking skills 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 



 

 


